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SEND & EAL POLICY

DEFINITION
Children have special educational needs if they have a learning difficulty which calls for special educational provision to be made for them.  Children have a learning difficulty if they:

-
have a significantly greater difficulty in learning than the majority of children of 
 
the same age;  or


-
have a disability which prevents or hinders them from making use of educational
 
facilities of a kind generally provided for children of the same age.

(Special Educational Needs Code of Practice, 2001)

OBJECTIVES

-
To apply a whole school policy to meeting each child’s individual needs following
 
the guidelines of The Code of Practice for SEN (2001) and The Disability 
 
Discrimination Act (2005).

-
To identify, at the earliest opportunity, any child who may have special 
 
educational needs (SEN) or learning difficulties and/or disabilities (LDD).  Pupils 
 
for whom English is an additional language (EAL) may be considered to have 
 
additional learning needs, dependent on their level of acquisition, and provision 
 
for these needs is therefore included in this policy.

-
To provide different levels of intervention to match the child’s level of need.


-
To ensure that all school staff are aware of each child’s needs so that such needs 
 
may be met in all school settings.

-
To ensure that no child is discriminated against, in any area of school life, on the 
 
basis of his/her disability or particular learning needs.

-
To provide pastoral care and support for all children so that they may develop in 
 
all areas and build a strong sense of self-esteem.

-
To ensure that children’s records include information relating to their individual
 
needs, the interventions provided, and their outcomes.
· To conduct regular reviews of the children’s progress.


· To work in partnership with the children’s parents at all stages.


· To include the children themselves as far as possible in the decision-making 
about the type of intervention, and the targets drawn up as part of their individual learning programme.

· To try to ensure that each child with SEN/LDD/EAL progresses to a suitable senior or secondary school, where his/her current needs will be communicated, recognised and met.


· To provide a regular INSET programme for all staff involved in the care and teaching of pupils with SEN/LDD/EAL.


· To provide support for staff so that children’s needs can be met in the mainstream classroom.
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Early Years

see separate Policy details
RESPONSIBILITIES
-
Screen and record literacy skills - and review numeracy skills - in liaison with the 
 
English and Maths departments, on a regular basis.


-
Help classroom teachers to identify and make provision, through normal 
 
classroom differentiation and support, for children with SEN/LDD/EAL throughout 
 
the school.


-
Help classroom teachers to provide intervention through appropriate levels of 
 
action (graduated response outlined under 'Provision').

-
Plan and implement interventions following the advice of external specialists
 
or a statement of special educational needs.

-
Provide specialist teaching in response to needs identified.


-
Keep individual learning programmes under review and evaluate termly.


-
Maintain SEN/LDD/EAL records so that they are readily accessible to staff.


-
Provide information on all children with SEN/LDD/EAL to all members of staff who 
 
may be involved with them.


-
Liaise with parents and involve them in decision making.


-
Seek and respond to the views of the children themselves.


-
Ensure that suitable exam and entrance assessment arrangements are made for 
 
children who are unable to cope with the normal procedures.

ADMISSION ARRANGEMENTS

Pupils with SEN/LDD/EAL are admitted according to the same criteria as other pupils, provided that admission is compatible with:
 
a) 

the provision of efficient education for the children with whom he/she 
 

will  be educated

  
b)
the efficient use of resources.

Full details of admissions criteria are outlined in our Admissions and Accessibility Policies.
Children entering the school will normally spend a ‘Taster Day’ in the classroom with
their year group, with informal assessment made by form tutors and subject teachers.  In addition, an assessment interview with reading, writing and numeracy tests will be given by the Individual Learning Co-ordinator (for Year 2 [Term 3] and above;  by the Head of Pre-Prep for those below this age).  Parents are required to provide relevant background information either on or before the Taster Day, particularly in cases where SEN/LDD/EAL have already been identified. 
Any child who, at the admission interview, appears to have SEN/LDD/EAL may be referred for further assessment so that the school can consider and provide the appropriate intervention on arrival.

The school maintains a strong academic tradition and, particularly when following the Common Entrance syllabus in Years 7 and 8, the ability to cope at this level – and the viability of providing an alternative programme if needed - should be considered.
IDENTIFICATION AND ASSESSMENT

A child’s needs may become apparent through:

· admission procedures

· teacher observation

· annual whole-school assessments
· parental concerns

· concerns raised by pupils themselves

· further specialist assessments made by the Head of L+.

It is recognised that specific, additional needs may manifest themselves at any stage during a child’s time in the school, and that these needs may be temporary or longer term.  
PROVISION

Levels of intervention are on the following continuum:
Initial Concern
Concerns may be raised by parents, teaching or support staff.  They may in some cases be prompted by pupils' own views.  The class or subject teacher will prepare a Record of Concern, including evidence of difficulty from class work, assessments, parental observation, etc.  The Individual Learning Co-ordinator will consider the need for further assessment at this stage and draw up a list of targets and/or strategies in liaison with teaching staff concerned.  Details will be made available to staff and progress monitored over an agreed period.
Level 1 
Once a child’s rate of progress has been identified as inadequate, despite agreed strategies and appropriate learning experiences, differentiated learning will be provided for.  If no internal assessment has been carried out at Initial Concern level, this may now be organised where necessary, following discussion with parents.  Details of learning needs, intervention and suggested teaching strategies will be included on the Individual Learning Profiles issued to staff each year and updated each term.  Regular and frequent monitoring of the child’s progress by the class or subject teachers will show whether this level of provision is being effective.

Level 2 
If progress is still felt to be inadequate, different opportunities, or alternative approaches, will be put in place.  This is likely to involve individual tuition, as agreed with parents.  Staff will be kept informed and details on the ILPs updated accordingly.  Again, regular and frequent monitoring of the child’s progress by the class or subject teachers, together with the Individual Learning Co-ordinator, will show whether this level of provision is being effective.
Level 3
In the event that intervention at Level 2 does not enable satisfactory progress, the Individual Learning Co-ordinator may seek referral, guidance and support from external agencies such as Educational Psychologists, Speech & Language Therapists, Occupational Therapists, etc.  The programme of intervention will be amended to include recommendations made.  Referral to an external agency is particularly important when considering transfer to senior school and the need for concessionary exam arrangements to be approved.
There are currently no Statements of Special Educational Needs in operation at this school.  When there have been Statements in operation, as at all levels of intervention, staff and parents liaised regularly to ensure all needs were met.  In addition, a formal review took place as scheduled on the Statement.
For pupils with EAL, provision is graduated in a similar way.  An assessment is made pre-entry, where possible, of current attainment levels in English.  Where a pre-entry visit is not practicable for the family concerned, an assessment will be made on arrival.  From this assessment, recommendations will be made for a suitable learning programme at the following levels:
Level 1

Where a child shows a functional level of communicative competence in English, it will be highlighted on their ILP that there may be possible gaps in understanding/expression which staff should monitor carefully, providing support and/or differentiation in class as needed.  Any additional needs noted will be referred to the Individual Learning Co-ordinator.


Level 2

Customised 1:1 tuition to develop English to a functional level, to support class work as needed and to focus on the language skills identified for development.  This will operate alongside measures for monitoring, support and differentiation in the classroom.  In addition, short conversation sessions can be organised on a frequent, often daily basis, particularly when the child first enters the new language environment.


Level 3

Additional support may be sought from outside the school where a child has little or no English and staff are unable to converse with them in their native language.  Visiting specialists will support the child in class and liaise with teaching staff to ensure that all needs can be successfully communicated and supported.

Types of Intervention 
Intervention within these levels of action is likely to include:

· differentiation of activities and materials for curriculum access

· appropriate setting and review of targets 

· grouping strategies used flexibly within the classroom

· targeted support by LSAs (groups or individuals, under guidance from teacher/L+)

· individual tuition by L+ teachers (withdrawal at suitable times)

· access to ICT or other specialist equipment/materials as necessary

· individualised programme of study

The type of intervention implemented is not necessarily pre-determined by the level of action, although individual tuition is not introduced before Level 2.  It is also possible, in some cases, for a child to progress immediately to Levels 2 or 3, dependent upon the individual needs identified.

The school is also aware of, and seeks to accommodate, the specific learning needs of pupils in relation to religious or cultural differences and sensitivities.  For example, alternative lessons may be scheduled where necessary for timetabled teaching in religious studies.  Arrangements can also be made for changing (for PE or if boarding), discussion of certain topics in PSHE and sex education.  These issues are discussed and agreed with parents prior to a pupil’s entry to the school.

Individual Learning Profiles  
Since September 2008, each pupil in the school has had an ILP which is used to plan and record the learning programme devised, using the levels of action/intervention where these apply.
The ILP includes details of strengths, weaknesses, current assessment data and intervention in place.  All ILPs are kept under ongoing review and are stored on the School Network.  Hard copies are also maintained in the Tutor Record Folders. 


Relevant information from the ILP is also used to guide the individual teaching plan, for one-to-one tuition.  Individual targets may be set as part of this plan, and all pupils are additionally involved in target-setting each term with form and subject tutors.
Parents are kept informed of progress through formal consultations and a written report each term, together with informal reviews throughout.  Pupil comments and feedback are also sought both formally and informally.  They are recorded on self-assessment forms at the end of each term, and in lesson notes produced at the end of each session of individual tuition.
Timetabling

Where children are withdrawn from lessons for individual tuition, the L+ teachers will liaise with subject teachers to ensure key lesson content is not missed.  In some cases, a child may need to withdraw from a subject on a longer-term basis.  Here, the main priority is to maintain access to a broadly-based curriculum, with the relevant emphasis on, and reinforcement opportunities available for, core subjects.  Individual strengths and preferences are taken into account, in addition to the advice of teaching staff and input from parents.
Exam Procedures

It is the school’s policy that children should be enabled to show what they know, rather than what they are unable to do, under test and examination conditions.  Extra time is allowed wherever a pupil’s reading or writing speed is below his or her age level or where proof reading is essential.  In some situations, children may sit their exams with a member of the L+ team so that questions may be read aloud and/or answers scribed, as appropriate.
For external exams, the official guidelines are followed.  Future schools are contacted to agree any concessions thought necessary for Common Entrance or other exams.  

COMPLAINTS
Should anyone have any concerns or complaints about SEN/LDD/EAL provision, they may refer to the Head of Learning Plus, the Headmaster or, in extreme cases, the Governors.
FUTURE DEVELOPMENT

The following areas have been highlighted for development during 2011-12:

1)

Implementation of new Handwriting Policy ensuring consistent progression, 
 

and access to individually appropriate writing tools, from Reception 


onwards.

2)

Early assessment and identification of needs relating to phonological 
 

awareness, beginning in Year 2.
1) Maintaining L+ teachers’ CPD through attendance on appropriate courses to stay up to date with best practice (PATOSS Study Day, July each year, evening seminars organised at Northease Manor).

2) Annual St Aubyns Educational Seminar (October), led by John 
McKeown and providing a forum for discussion with staff and colleagues
from other schools.
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Teaching Notes  (Plan and Record of Individual Teaching)

Current SEN List (Levels of Action, Details/Categories of SEN) – Excel format
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Schedule and Materials for School Assessments
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Special Needs Policy 

Foundation Stage

This policy is implemented in conjunction with the whole school Special Needs Policy

Rationale

In The Pre-Prep we believe that every child should have the best possible learning opportunities and we therefore promote inclusive practice where possible. We recognise that some children may have particular needs or disabilities and we take specific action to support and encourage these children within a caring environment.

We enable all children to participate fully in learning activities and experiences by providing a curriculum that responds to the individual development of each child. 

We work closely with parents, the Pre-Prep and Prep School Learning Plus staff as well as other agencies to monitor the child’s progress carefully, and provide effective, additional support to meet the child’s needs.

Implementation of the Policy
It is the responsibility of the management team to:

· ensure that all staff, including students and volunteers, are aware of the school’s policy.

· be aware of ‘special needs’ and ‘disabilities’ in the context of Early Years provision and understand how statutory, national and local procedures apply in practice to children under 5.

· ensure that the work of the Foundation Stage classes has ‘due regard’ to the DCFS Code of Practice 2001.

· identify the necessary provision and staff arrangements to meet the special needs of the children.

· appoint staff to be Special Needs Co-ordinators, responsible for supporting children with special educational needs within Nursery and Reception. They are Christina Poulter in Nursery and for Reception (and Key Stage 1) it is the Pre-Prep’s Co-ordinator, currently the Head of Department, both working in conjunction with the Head of Learning Plus.  There is regular liaison with parents throughout each term.
· set high, but achievable, targets for children with special educational needs with staff, parents and children.

· liaise with organisations and agencies who are concerned with children’s special needs and disabilities.

· ensure that staff have opportunities to undertake specialist training related to special needs, to improve and update their knowledge and understanding.

· make effective use of any available LEA funding and resources to meet the identified needs of children in Nursery and Reception classes.
Following the DCFS Code of Practice 2001

· To pay ‘due regard’ to the Code of Practice, staff working with children with special needs focus on the following:

early identification

early intervention

inclusive education

physical environment

partnership with parents

multi-agency collaboration.

Early identification and intervention in the Foundation Stage

· We make regular observations and informal assessments of all children’s play and progress to enable early identification of children’s special needs.

· We monitor the progress of children with identified special educational needs carefully, so that we can plan appropriate provision and support for these children.

· We share reports on children’s progress with parents.

· We use a range of strategies, as well as verbal communication, to involve the children in setting and reviewing targets. Children are encouraged to make choices and share their feelings and wishes with staff.

Resources

· Resources for Foundation Stage are kept in Foundation Stage Classrooms

Inclusion

· We ensure that children with special educational needs are fully integrated into the daily groupings of the children and their routines.

· We ensure that children with special educational needs and disabilities are involved in play activities alongside the other children wherever possible.

· We encourage and support children with special educational needs and disabilities to play confidently with other children and make a positive contribution.

· We plan open-ended learning activities and experiences to help all the children to participate and learn, although we may need to differentiate for some learning activities and experiences and provide alternative formats or additional equipment and resources for particular children.

· We use a range of strategies to engage the children in play, and provide learning activities to suit individual children’s most effective style of learning.

Partnership with parents

· We encourage parents to work closely with staff to support their children’s individual needs.

· We make time to focus on discussion of the children’s strengths, as well as their needs.

· We check that parents understand the graduated procedures of intervention.

· We respect the different perspectives and needs of parents.

· The Special Needs Co-ordinators and other staff ensure that there is consistent communication and consultation with parents.

· We consult with parents about information that should be shared with others.

Multi-agency collaboration

· The Special Needs Co-ordinators liaise with other supportive agencies to develop good working relationships.

· We gather information on relevant contacts and services to share with parents.

· We try to achieve a good relationship for information-sharing, collaboration and understanding with other professionals in order to take into account the complete needs of the child.








